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 Abstract 

This study aims to explore the meaning of modern assessment from 

the perspective of postgraduate Islamic Education students. The 

development of digital technology and the transformation of 

higher education have encouraged assessment practices to move 

beyond conventional written tests toward more holistic, authentic, 

and process-oriented evaluation. This study employed a 

qualitative approach with a phenomenological design. Data were 

collected through in-depth interviews, focus group discussions, 

and document analysis involving postgraduate Islamic Education 

students. The findings reveal that students interpret modern 

assessment not merely as the digitalization of assessment 

instruments, but as a paradigm shift that emphasizes authentic 

assessment, formative feedback, student participation, and moral 

responsibility. Self-assessment and peer assessment are 

understood as forms of muhasabah and spiritual accountability, 

while technology-based assessment is viewed as a means of 

improving transparency, efficiency, and academic accountability. 

However, the implementation of modern assessment also faces 

several challenges, including digital literacy gaps, limited 

infrastructure, and the potential reduction of spiritual values when 

assessment becomes overly mechanical. This study concludes that 

modern assessment in postgraduate Islamic Education should 

integrate academic competence, digital literacy, ethical 

awareness, and Islamic spiritual values in order to support 

meaningful and holistic learning. 

 

INTRODUCTION 

The development of education in the era of globalization and digital 

transformation has brought significant changes to various aspects of learning, including 

evaluation and assessment systems. Assessment is no longer understood merely as an 

instrument for measuring students’ cognitive achievement through written tests. Instead, 

it has developed into a more comprehensive, authentic, and competency-oriented 

approach. This paradigm shift is commonly referred to as modern assessment, which 

emphasizes process, continuity, and the integration of cognitive, affective, psychomotor, 

social, and moral dimensions in learning (Rahman, 2025).
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Modern assessment emerges as a response to the limitations of conventional 

assessment, which tends to be product-oriented and focuses heavily on final examination 

scores. In traditional educational practice, learning success is often measured through test 

results alone, without sufficient attention to the learning process, character development, 

reflective ability, creativity, collaboration, and critical thinking. Such a model is no longer 

adequate to meet the demands of contemporary education, which requires learners to 

develop holistic competencies and adaptive skills in facing complex social, academic, and 

technological challenges (Sudaryanto & Sofa, 2025). 

In the context of higher education, particularly in postgraduate Islamic Education 

programs, modern assessment has a strategic position. Islamic Education does not only 

aim to transfer religious knowledge, but also to shape morality, spirituality, intellectual 

maturity, and Islamic character. Therefore, assessment in Islamic Education should not 

be limited to measuring students’ mastery of concepts, theories, or textual knowledge. It 

should also be able to evaluate how students internalize Islamic values, demonstrate 

ethical responsibility, develop academic honesty, and apply religious knowledge in real-

life educational contexts (Bulqiyah & Sofa, 2025). 

Postgraduate Islamic Education students represent an important academic group 

in the development of Islamic education. They are prepared to become educators, 

researchers, curriculum developers, and educational thinkers who are expected to respond 

critically to changes in educational practice. Their understanding of modern assessment 

is significant because it will influence how they design, implement, and evaluate learning 

in the future. As future educational actors, their perspectives provide valuable insight into 

how assessment is experienced, interpreted, and reconstructed in Islamic higher education 

(Hasanah & Sofa, 2025). 

The meaning of modern assessment is not limited to the technical use of digital 

platforms or online evaluation tools. It also includes a deeper philosophical understanding 

of assessment as part of learning, reflection, and character formation. Modern assessment 

places students as active subjects who are involved in the evaluation process through self-

assessment, peer assessment, portfolio assessment, project-based assessment, 

performance tasks, and continuous feedback. Through these forms of assessment, 

students are encouraged to take responsibility for their learning progress and to develop 

honesty, independence, and reflective awareness (Helmi & Sofa, 2025). 

In Islamic Education, self-assessment and peer assessment can be understood as 

forms of muhasabah, namely self-reflection and moral evaluation. When students are 

given the opportunity to assess themselves and their peers, they are not only practicing 

academic evaluation, but also exercising honesty, fairness, and responsibility before God 

and others. This shows that modern assessment can be integrated with Islamic spiritual 

values when it is designed ethically and meaningfully. Thus, assessment becomes not 

only a pedagogical instrument, but also a medium for strengthening moral and spiritual 

accountability (Nadia & Sofa, 2025). 

The use of technology has further expanded the practice of modern assessment. 

Learning Management Systems, digital portfolios, online quizzes, assessment 

applications, and artificial intelligence-based tools have made assessment more flexible, 

transparent, and efficient. These tools enable lecturers to provide faster feedback, monitor 

student progress, and document learning outcomes more systematically. For students, 
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technology-based assessment allows easier access to learning materials, submission of 

assignments, feedback, and academic records. However, the use of technology also 

requires digital literacy, infrastructure readiness, and ethical awareness from both 

lecturers and students (Ilahi & Sofa, 2025). 

Despite its potential, modern assessment also faces several challenges in Islamic 

higher education. Digital literacy gaps, limited internet access, unequal technological 

facilities, and insufficient understanding of assessment principles may hinder its 

implementation. In addition, there is a risk that assessment becomes too mechanical when 

technology is used without ethical and spiritual consideration. If assessment is reduced 

merely to scores, algorithms, or digital procedures, it may lose its humanistic and Islamic 

educational essence. Therefore, modern assessment in Islamic Education must be 

developed carefully so that it remains aligned with academic quality, moral values, and 

spiritual awareness (Khofifah & Sofa, 2025). 

Based on this background, this study aims to explore the meaning of modern 

assessment from the perspective of postgraduate Islamic Education students. The focus 

of this study is directed toward understanding how students interpret modern assessment, 

how they experience authentic and technology-based assessment, and what challenges 

they face in its implementation. By examining students’ perspectives, this study seeks to 

provide a deeper understanding of modern assessment as both an academic and spiritual 

practice in Islamic higher education (Mardiyah & Sofa, 2025). 

This study is expected to contribute theoretically and practically to the 

development of learning evaluation in Islamic Education. Theoretically, it enriches the 

discourse on modern assessment by integrating educational evaluation concepts with 

Islamic values such as honesty, muhasabah, responsibility, and ihsan. Practically, the 

findings may provide input for lecturers, study program managers, and policy makers in 

designing assessment systems that are more authentic, transparent, fair, and spiritually 

meaningful. Therefore, modern assessment should be understood not merely as an 

innovation in evaluation techniques, but as a transformative approach to developing 

intellectually competent, morally responsible, and spiritually aware postgraduate students 

(Laili et al., 2026). 

LITERATURE REVIEW 

Modern assessment is an important concept in contemporary education because it 

changes the function of assessment from merely measuring learning outcomes to 

supporting the learning process itself. In conventional assessment, students are often 

evaluated mainly through written tests, midterm examinations, and final examinations. 

This model tends to emphasize cognitive achievement and final scores. In contrast, 

modern assessment provides a broader perspective by considering students’ learning 

processes, skills, attitudes, creativity, collaboration, and reflective abilities. Therefore, 

modern assessment is more relevant to the needs of twenty-first-century education, which 

requires learners to develop not only knowledge, but also critical thinking, 

communication, problem-solving, and ethical responsibility (Sofa, 2024). 

One of the main forms of modern assessment is authentic assessment. Authentic 

assessment requires students to demonstrate their knowledge and skills through 

meaningful tasks that are close to real-life contexts. This type of assessment may include 

portfolios, projects, presentations, case analysis, performance tasks, reflective journals, 

and academic writing assignments. Through authentic assessment, lecturers are able to 
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observe students’ development more comprehensively because the evaluation does not 

only focus on the final product, but also on the process of learning, thinking, creating, and 

solving problems. In postgraduate education, authentic assessment is particularly 

important because students are expected to show analytical maturity, research skills, and 

the ability to construct academic arguments (Fitria & Sofa, 2025). 

Modern assessment is also closely related to formative assessment. Formative 

assessment is carried out during the learning process to provide feedback and improve 

students’ learning progress. Unlike summative assessment, which is usually conducted at 

the end of a course, formative assessment emphasizes continuous improvement. Through 

formative feedback, students can identify their weaknesses, revise their work, and 

improve their understanding before the final evaluation. This approach makes assessment 

more educative because it helps students learn from mistakes and develop better academic 

performance over time (Asror & Sofa, 2025). 

In the context of Islamic Education, assessment should not only measure 

intellectual achievement, but also reflect moral and spiritual values. Islamic Education 

aims to develop students who are knowledgeable, ethical, responsible, and spiritually 

aware. Therefore, assessment in Islamic Education must be designed to evaluate not only 

cognitive mastery, but also honesty, discipline, sincerity, responsibility, and noble 

character. In this perspective, modern assessment becomes highly relevant because it 

provides space for evaluating students’ attitudes, participation, reflection, and moral 

responsibility within the learning process (Agustini & Sofa, 2025). 

Self-assessment and peer assessment are important elements of modern 

assessment. Self-assessment allows students to evaluate their own learning progress, 

recognize their strengths and weaknesses, and develop responsibility for self-

improvement. Peer assessment enables students to provide constructive feedback to their 

classmates based on clear criteria or rubrics. In Islamic Education, these two forms of 

assessment can be understood as practices of muhasabah, or self-reflection. Students are 

trained to be honest, fair, objective, and responsible in evaluating themselves and others. 

Thus, assessment becomes not only an academic activity, but also a process of moral and 

spiritual formation. 

Technology has also become an important factor in the development of modern 

assessment. The use of Learning Management Systems, online quizzes, digital portfolios, 

assessment applications, and artificial intelligence-based tools can make assessment more 

efficient, transparent, and accountable. Digital assessment enables lecturers to provide 

faster feedback, document students’ progress, and manage learning data more 

systematically. For students, technology-based assessment provides easier access to 

learning materials, assignment submission, feedback, and academic records. Therefore, 

technology can support the implementation of modern assessment when it is used 

properly and ethically. 

However, the use of technology in assessment also creates several challenges. 

Digital literacy gaps, limited internet access, unequal availability of devices, and lack of 

technical skills can affect the effectiveness of technology-based assessment. In addition, 

assessment may become too mechanical if it relies excessively on digital systems without 

considering human judgment, ethical values, and spiritual awareness. In Islamic 

Education, this condition must be anticipated because assessment should not lose its 

humanistic and religious dimensions. Technology should function as a supporting tool, 
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not as a replacement for the role of lecturers in guiding, evaluating, and nurturing 

students. 

Student perspectives are essential in understanding the meaning of modern 

assessment. Students are the subjects who directly experience various forms of 

assessment in the learning process. Their perceptions can show whether modern 

assessment is considered meaningful, fair, transparent, burdensome, or helpful for their 

academic development. In postgraduate Islamic Education, students’ perspectives are 

even more important because they are future educators, researchers, and educational 

leaders. Their understanding of modern assessment will influence how they design and 

implement evaluation systems in Islamic educational institutions. 

Based on the literature, modern assessment in postgraduate Islamic Education 

should be understood as a holistic evaluation paradigm that integrates authentic 

assessment, formative feedback, student participation, technology, and Islamic values. It 

should not be limited to digitalizing assessment instruments, but should transform the 

way assessment is understood and practiced. Modern assessment must encourage students 

to become independent learners, critical thinkers, honest individuals, and spiritually 

responsible academics. Therefore, modern assessment can serve as a strategic instrument 

for improving the quality of Islamic higher education while maintaining the moral and 

spiritual essence of Islamic learning (Asia & Sofa, 2026). 

RESEARCH METHODS 

This study uses a qualitative phenomenological approach to explore in depth the 

essence of the lived experiences of postgraduate Islamic Religious Education students 

regarding the implementation of modern assessment. Data were obtained directly by the 

researcher as the main instrument through semi-structured in-depth interviews, 

observation, and document study involving informants selected through purposive 

sampling. The narrative data were then analyzed inductively through the stages of data 

condensation, data display, and conclusion drawing. Data validity was tested using 

triangulation and member checking techniques to ensure scientific credibility (Putri et al., 

2026). 

RESULTS AND DISCUSSION 

Modern Assessment as a Manifestation of Spiritual Accountability: Ihsan 

and Muhasabah 

Based on interview data, informants from postgraduate Islamic Religious 

Education students consistently connected the implementation of modern assessment, 

especially self-assessment and peer assessment, with Islamic theological doctrine. When 

they were asked to assess their own capacity or evaluate the academic performance of 

their peers using structured rubrics, they did not view it as an opportunity to manipulate 

scores for pragmatic benefit (Arifin & Sofa, 2024). 

Instead, the students interpreted this moment as a form of spiritual exercise that 

tested honesty. There was a transcendental awareness that the completion of evaluation 

sheets was vertically supervised by Allah. The authority of assessment, which was shifted 

from lecturers to students through modern assessment, encouraged a strong sense of 

moral responsibility, in which objectivity was viewed as a reflection of piety (Yunus & 

Sofa, 2025).
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This construction of meaning shows that modern assessment at the postgraduate 

level is able to reach a high affective-spiritual domain. While conventional evaluation 

models tend to position students as passive objects assessed unilaterally, self-assessment 

and peer assessment provide a space for autonomy that demands radical honesty (Baharun 

& Mundiri, 2020). 

In the epistemology of Islamic education, this phenomenon represents a concrete 

transformation of evaluation instruments into a medium of muhasabah or self-

introspection and a manifestation of ihsan, namely doing good because one feels 

constantly observed by God. Evaluation is no longer coercive, but becomes an internal 

awareness. 

Paradigm Shift: Deconstructing Product Orientation toward Process 

Appreciation 

Informants expressed critical views of traditional assessment models, such as 

written midterm and final examinations based on textual memorization, which were 

considered highly reductionist. For postgraduate students, conventional assessment fails 

to capture the actual spectrum of their analytical skills and philosophical thinking. The 

essential meaning of modern assessment that they experienced lies in the implementation 

of authentic assessment, such as performance assessment, academic journal draft writing, 

and project-based assessment (Widiyanto, 2023). 

Students felt that their capacities as prospective master’s or doctoral graduates in 

Islamic Religious Education were more appreciated because lecturers monitored the 

development of their competencies from day to day through portfolios, rather than merely 

observing static numbers on final examination papers. 

The shift from product-oriented assessment to process-oriented assessment 

reflects the successful adoption of twenty-first-century educational principles. Authentic 

assessment encourages students to construct knowledge, conduct critical analysis, and 

solve real problems found in society or local Islamic educational institutions. 

Nevertheless, the interview findings also revealed a dilemma. Process-based 

assessment requires much greater energy, time, and concentration from students. The 

complexity of modern assignments sometimes creates psychological tension when 

instructions and assessment parameters are not communicated transparently by lecturers 

from the beginning of the course. 

Technology-Based Assessment: Efficiency, Transparency, and Academic 

Accountability 

The third emerging theme is the integration of digital technology into the 

evaluation ecosystem. Postgraduate Islamic Religious Education students interpret 

modern assessment as a system attached to the use of Learning Management Systems and 

artificial intelligence-based assessment applications. Based on their lived experiences, the 

use of digital systems has brought significant positive impacts on grade transparency 

(Ramadani et al., 2024). 

Students are able to track the drafts of assignments they have uploaded, view 

detailed revision notes, and know their final scores directly without anything being hidden 



Fardila Silvia, Ainur Rofiq Sofa: The Meaning Of Modern Assessment From The 

Perspective Of Postgraduate Islamic Education Students 
 

Vol. 1, No.1, Juni 2026 | Page. 230 – 239 

 AL-MANSHUBĀT Vol. 1, No.1 Juni  2026 
236 

by lecturers. This rapid feedback process allows students to immediately improve their 

academic weaknesses without having to wait until the end of the semester. 

The meaning of modern assessment in this context has shifted into a symbol of 

efficiency and distributive justice. Through computerized assessment, lecturer 

subjectivity, which is often complained about in traditional assessment, can be 

significantly reduced. Students receive their right to evaluation in a more accountable 

manner. 

Instant feedback facilitated by modern data-processing technology has proven to 

accelerate the teaching and learning cycle at the postgraduate level, which requires a high 

degree of independent thinking. 

Dynamics of Obstacles: Digital Literacy Gaps and Technological 

Infrastructure 

Although the digital dimension of modern assessment offers high practicality, 

field data show narratives of obstacles experienced by some informants. Not all 

postgraduate students have the same level of readiness in responding to digitalized 

evaluation. Students with traditional pesantren educational backgrounds or those from 

remote areas with limited internet access often consider LMS-based assessment or 

intelligent applications as new technical burdens (Salsabela & Sofa, 2025). 

This condition creates an ambivalent interpretation. On the one hand, technology 

is praised as a helpful solution. On the other hand, it is perceived as intimidating and may 

create inequality for those who lack digital skills or adequate hardware facilities. 

This reality proves the existence of a digital divide within postgraduate Islamic 

higher education. Modern assessment cannot be separated from its supporting 

technological ecosystem. If a study program rushes to implement advanced assessment 

systems without measuring the digital literacy index of students and lecturers as well as 

infrastructure readiness, then the substance of modern assessment, namely humanizing 

and personalizing the learning process, will fail to be achieved (Syauqi et al., 2020). 

Modern Assessment as a Stimulus for Autonomous Learning 

The final theme that completes the structure of informants’ meaning is the role of 

modern assessment as a stimulus for autonomous learning. Because modern assessment 

formats, such as case studies, critical analysis of classical Islamic texts or digitalized kitab 

kuning, and mini research projects, demand authentic performance, postgraduate Islamic 

Religious Education students realize that they can no longer depend solely on one-way 

explanations from lecturers in the classroom (Agustine & Fauji, 2024). Modern 

assessment encourages them to actively search for reference sources independently 

outside lecture hours, study methodology independently, and manage their study time 

flexibly in order to meet the high standards of assignment rubrics. Conceptually, modern 

assessment functions as assessment as learning. From the students’ perspective, adaptive 

and challenging assignments become a positive stimulus for developing independent 

intellectual capacity. This learning autonomy is crucial for postgraduate students because 

they are being prepared to become researchers and conceptual thinkers in Islamic 

education in the future.  

In addition, autonomous learning generated through modern assessment also 

strengthens students’ academic discipline and responsibility. When students are required 
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to complete portfolios, research-based assignments, digital projects, or critical reflections, 

they are encouraged to plan their learning activities, select credible references, evaluate 

the quality of their work, and revise their assignments based on feedback. This process 

trains postgraduate Islamic Religious Education students to become more independent, 

reflective, and accountable in their academic journey. Therefore, modern assessment does 

not only measure learning achievement, but also develops students’ capacity to regulate 

their own learning, construct knowledge independently, and prepare themselves as future 

scholars and educators in Islamic education. 

The independence generated through modern assessment trains higher-order 

thinking skills, including the ability to evaluate and create. 

CONCLUSION 

The implementation of modern assessment at the postgraduate level of Islamic 

Religious Education has successfully deconstructed the conventional evaluation model 

from a product-oriented system into an appreciation of the learning process that 

encourages students’ autonomous learning through authentic assessment. From the 

students’ perspective, various instruments such as self-assessment and peer assessment 

are not merely viewed as technical tools, but are deeply interpreted as manifestations of 

spiritual accountability, namely as media of muhasabah and expressions of ihsan based 

on transcendental honesty. 

Although the integration of digital technology, such as Learning Management 

Systems and artificial intelligence, has proven capable of increasing efficiency and grade 

transparency in an accountable manner, its implementation in practice still leaves several 

challenges, particularly digital literacy gaps and limited network infrastructure. 

Therefore, the success of this assessment transformation depends greatly on the readiness 

of the supporting ecosystem and the holistic understanding of the academic community 

so that the essence of modern assessment can operate effectively without reducing the 

spiritual values of Islam. 
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