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INTRODUCTION

The transformation of higher education toward learner-centered pedagogy has
significantly influenced teaching, learning, and assessment practices across academic
disciplines, including Islamic Religious Education (IRE) (Shalawati & Sofa, 2025).
Student-Centered Learning (SCL) emphasizes active student participation, critical
inquiry, collaborative learning, self-regulated learning, and reflective practice, shifting
the instructional focus from knowledge transmission to knowledge construction. In this
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paradigm, assessment is no longer viewed merely as a tool for measuring learning
outcomes but as an integral component of the learning process that encourages continuous
improvement and meaningful engagement. Consequently, higher education institutions
are increasingly expected to redesign assessment systems that align with SCL principles
and support the development of higher-order thinking skills, professional competence,
and lifelong learning (Hasanah & Sofa, 2025).

Despite the growing adoption of Student-Centered Learning in Indonesian
universities, assessment practices in Islamic Religious Education remain largely
conventional and lecturer-centered. Assessment is frequently dominated by written
examinations and cognitive achievement tests, with limited emphasis on authentic
learning experiences, reflective evaluation, and collaborative assessment. Such practices
often fail to comprehensively assess students' cognitive, affective, and psychomotor
competencies, which are essential learning outcomes in Islamic Religious Education.
Furthermore, conventional assessment provides limited opportunities for students to
develop self-evaluation skills, constructive peer feedback, and reflective thinking, all of
which are fundamental characteristics of learner autonomy promoted by Student-
Centered Learning (Zakiyullah & Sofa, 2025).

Authentic Assessment, Self-Assessment, and Peer Assessment have been widely
recognized as complementary assessment approaches capable of supporting the
successful implementation of Student-Centered Learning. Authentic Assessment
evaluates students through meaningful tasks that reflect real-life applications of
knowledge and skills, while Self-Assessment encourages learners to monitor and evaluate
their own academic progress, fostering self-regulated learning and personal
responsibility. Peer Assessment promotes collaborative learning by enabling students to
provide constructive feedback to one another, thereby strengthening communication,
critical thinking, and interpersonal skills. The integration of these three assessment
approaches offers a comprehensive framework for evaluating students' academic
performance while simultaneously enhancing learning quality, engagement, and
reflective practice. Nevertheless, studies examining their integrated implementation
within graduate-level Islamic Religious Education remain limited, indicating the need for
innovative assessment models tailored to the characteristics of postgraduate learning
(Ramadani & Sofa, 2025).

Based on these considerations, this study aims to develop a Student-Centered
Learning-based assessment model that integrates Authentic Assessment, Self-
Assessment, and Peer Assessment in the Master's Program of Islamic Religious Education
at the Graduate School of Zainul Hasan Genggong Islamic University. Unlike previous
studies that primarily evaluate existing assessment practices, this research focuses on
designing and validating an integrated assessment model that aligns with Student-
Centered Learning principles while accommodating the holistic educational objectives of
Islamic Religious Education (Ramadani & Sofa, 2025). The proposed model is expected
to improve assessment quality, strengthen students' critical thinking, reflective learning,
collaborative competence, and self-regulated learning, and provide an innovative
reference for assessment reform in postgraduate Islamic higher education (Ramadani &
Sofa, 2025).

LITERATURE REVIEW
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Student-Centered Learning (SCL) has become one of the dominant paradigms in
contemporary higher education because it places students at the center of the learning
process and encourages active knowledge construction rather than passive knowledge
reception (Parawansah & Sofa, 2024). Rooted in constructivist learning theory, SCL
promotes learner autonomy, collaborative learning, critical thinking, problem-solving,
and reflective practice. In this approach, lecturers function primarily as facilitators who
create meaningful learning experiences that enable students to develop intellectual, social,
and professional competencies. Previous studies have demonstrated that SCL
significantly enhances students' academic engagement, motivation, self-regulated
learning, and higher-order thinking skills. Consequently, effective implementation of
SCL requires not only innovative instructional strategies but also assessment systems that
reflect its learner-centered philosophy (Zainal & Sofa, 2026).

Assessment plays a fundamental role in Student-Centered Learning because it
serves as both a measurement tool and a learning strategy that supports continuous
improvement. Contemporary assessment theory distinguishes assessment of learning,
assessment for learning, and assessment as learning, emphasizing that evaluation should
contribute to students' learning processes rather than merely measure final achievement.
Within SCL, Authentic Assessment has emerged as an effective approach because it
evaluates students through meaningful tasks that mirror real-world contexts and require
the application of knowledge, critical thinking, and problem-solving skills. Authentic
Assessment therefore provides more comprehensive evidence of student competence
across cognitive, affective, and psychomotor domains than traditional paper-and-pencil
examinations. In Islamic Religious Education, authentic assessment is particularly
relevant because learning outcomes encompass not only conceptual understanding but
also ethical attitudes, religious values, and practical application in daily life (Yunus &
Sofa, 2025).

Self-Assessment and Peer Assessment are complementary assessment strategies
that strengthen learner autonomy and collaborative learning within Student-Centered
Learning environments. Self-Assessment encourages students to evaluate their own
learning progress, identify strengths and weaknesses, and formulate strategies for
continuous improvement, thereby fostering reflective thinking and self-regulated
learning. Meanwhile, Peer Assessment enables students to provide constructive feedback
on their peers' academic performance, enhancing communication skills, critical analysis,
collaboration, and mutual responsibility. Research has consistently shown that integrating
Self-Assessment and Peer Assessment improves students' metacognitive awareness,
learning motivation, and engagement while increasing assessment transparency and
fairness. When implemented alongside Authentic Assessment, these approaches create a
holistic assessment framework that supports meaningful learning and lifelong learning
competencies (Sukandarman & Sofa, 2024).

Within the context of Islamic Religious Education, assessment should reflect the
holistic objectives of Islamic education, which emphasize the balanced development of
intellectual competence, spiritual awareness, moral character, and social responsibility.
Islamic educational philosophy views assessment as a process of guiding learners toward
comprehensive human development rather than solely measuring academic achievement.
However, empirical studies indicate that assessment practices in many Islamic higher
education institutions remain predominantly lecturer-centered and cognitive-oriented,
limiting opportunities for reflection, collaboration, and authentic performance evaluation.
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Furthermore, few studies have developed an integrated assessment model that combines
Student-Centered Learning with Authentic Assessment, Self-Assessment, and Peer
Assessment, particularly in postgraduate Islamic education. Therefore, this study
addresses this gap by developing a comprehensive assessment model that aligns
contemporary learner-centered pedagogy with the holistic educational values of Islamic
Religious Education, providing both theoretical and practical contributions to assessment
innovation in graduate education.

RESEARCH METHODS

This study employed a Research and Development (R&D) approach to develop a
Student-Centered Learning (SCL)-based assessment model integrating Authentic
Assessment, Self-Assessment, and Peer Assessment in the Master's Program of Islamic
Religious Education at the Graduate School of Zainul Hasan Genggong Islamic
University. The research adopted the ADDIE development framework, consisting of five
stages: Analysis, Design, Development, Implementation, and Evaluation. During the
analysis stage, a needs assessment was conducted to identify existing assessment
practices, lecturers' and students' perceptions, and the challenges of implementing
student-centered assessment. Based on the findings, an integrated assessment model and
supporting assessment instruments, including performance rubrics, self-assessment
forms, peer-assessment sheets, and authentic assessment guidelines, were designed and
developed. The prototype was subsequently validated by experts in Islamic Religious
Education, educational assessment, and instructional design before being implemented in
selected graduate courses (Sofa et al., 2024).

Data were collected through observations, semi-structured interviews,
questionnaires, documentation, and expert validation sheets involving lecturers and
postgraduate students participating in the implementation of the developed model.
Quantitative data obtained from validation scores and participant responses were
analyzed using descriptive statistical techniques to determine the feasibility and
practicality of the assessment model. Meanwhile, qualitative data from interviews,
observations, and reflective feedback were analyzed through thematic analysis involving
data reduction, categorization, interpretation, and conclusion drawing. The integration of
qualitative and quantitative findings provided a comprehensive evaluation of the model's
validity, practicality, and effectiveness in improving assessment quality, promoting active
student participation, strengthening self-regulated learning, and supporting the
implementation of Student-Centered Learning in Islamic Religious Education at the
graduate level.

RESULTS AND DISCUSSION

The needs analysis revealed that the assessment practices employed in the
Master's Program of Islamic Religious Education at the Graduate School of Zainul Hasan
Genggong Islamic University were still predominantly lecturer-centered, with written
examinations, assignments, and presentations serving as the primary assessment methods.
Although these approaches effectively measured students' cognitive achievement, they
provided limited opportunities for students to engage in self-reflection, collaborative
evaluation, and authentic performance assessment. Both lecturers and students
acknowledged that the existing assessment system did not fully accommodate the
principles of Student-Centered Learning (SCL), particularly in fostering learner
autonomy, critical thinking, and continuous feedback. These findings indicate the
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necessity of developing an integrated assessment model that aligns assessment strategies
with the pedagogical objectives of SCL while addressing the holistic competencies
expected in postgraduate Islamic Religious Education.

Based on the identified needs, an assessment model integrating Authentic
Assessment, Self-Assessment, and Peer Assessment was developed following the ADDIE
framework. The model incorporated various assessment instruments, including authentic
performance tasks, analytical scoring rubrics, reflective learning journals, self-assessment
checklists, peer feedback forms, and lecturer evaluation guidelines. Expert validation
involving specialists in Islamic Religious Education, educational assessment, and
instructional design indicated that the developed model possessed high levels of content
validity, construct validity, and practical applicability. Experts emphasized that
integrating multiple assessment approaches enables lecturers to evaluate students'
cognitive understanding, professional skills, collaborative competence, ethical behavior,
and reflective capacity more comprehensively than conventional assessment methods.
The validation process also recommended the inclusion of clear assessment criteria and
standardized rubrics to improve assessment consistency and transparency.

The implementation of the assessment model demonstrated positive impacts on
students' learning engagement and academic performance. Students became more
actively involved in evaluating their own learning progress through Self-Assessment,
allowing them to identify strengths, recognize learning difficulties, and formulate
improvement strategies. Peer Assessment encouraged constructive academic dialogue,
collaborative problem-solving, and critical feedback among students, thereby enhancing
communication skills and mutual responsibility within the learning community.
Authentic Assessment further strengthened students' ability to apply theoretical concepts
of Islamic Religious Education to real educational contexts through case analyses,
project-based assignments, reflective portfolios, and classroom-based problem-solving
activities. These assessment experiences promoted higher-order thinking skills, self-
regulated learning, and reflective practice, which are central objectives of Student-
Centered Learning in postgraduate education (Muchlis & Sofa, 2025).

The findings suggest that the integration of Authentic Assessment, Self-
Assessment, and Peer Assessment provides a comprehensive and sustainable assessment
framework that supports meaningful learning in Islamic Religious Education. Unlike
traditional assessment systems that primarily emphasize summative evaluation, the
proposed model functions simultaneously as assessment of, for, and as learning by
continuously supporting students' academic development throughout the learning
process. Moreover, the model aligns with the holistic philosophy of Islamic education by
assessing intellectual achievement alongside ethical responsibility, reflective awareness,
collaboration, and lifelong learning competencies. Consequently, the developed
assessment model represents an innovative contribution to assessment reform in
postgraduate Islamic higher education and offers a practical reference for other
universities seeking to implement Student-Centered Learning through more authentic,
participatory, and competency-based assessment practices.

CONCLUSION
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This study concludes that the development of a Student-Centered Learning (SCL)-
based assessment model integrating Authentic Assessment, Self-Assessment, and Peer
Assessment provides an effective framework for improving the quality of assessment in
Islamic Religious Education at the graduate level. The developed model shifts assessment
from a lecturer-centered approach toward a learner-centered process that actively engages
students in evaluating their own learning, providing constructive feedback to peers, and
demonstrating competencies through authentic learning tasks. The implementation of the
model enhances critical thinking, reflective learning, self-regulated learning,
collaboration, and professional responsibility while generating more comprehensive
evidence of students' cognitive, affective, and psychomotor achievements. Furthermore,
the integration of multiple assessment strategies increases assessment transparency,
fairness, and student engagement throughout the learning process.

The findings also indicate that the proposed assessment model aligns with the
holistic philosophy of Islamic Religious Education by integrating academic competence
with ethical values, reflective awareness, and collaborative learning. As a result, the
model contributes not only to improving assessment practices but also to strengthening
the implementation of Student-Centered Learning in postgraduate education. This study
offers a practical and innovative reference for lecturers, curriculum developers, and
higher education institutions seeking to reform assessment systems toward more
authentic, competency-based, and learner-centered approaches. Future research is
recommended to examine the effectiveness of this model across different disciplines and
educational contexts and to explore the integration of digital assessment technologies and
Anrtificial Intelligence to further enhance assessment quality in higher education.
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